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Foreword

This  instruct ional  p laybook was developed throughout  2025 by the staf f  of  Our
Lady of  Good Counsel ,  Deepdene.  Staf f  engaged in  profess ional  reading,

examined current  research and best  pract ice ,  and part ic ipated in  r ich dia logue
to develop shared bel ief  statements .  Once these statements  were agreed upon,

staf f  col laborat ively  ident i f ied the impl icat ions  for  c lassroom pract ice  and
documented the agreed approaches .

This  document  serves  as  a  guiding reference for  a l l  OLGC staf f .  I t  out l ines  our
shared understanding of  ef fect ive  teaching and learning and provides  a

consistent  f ramework for  instruct ional  pract ice  across  the school .

The instruct ional  p laybook is  a  l iv ing document .  I t  wi l l  cont inue to  be
reviewed and ref ined as  new research emerges ,  our  c lassrooms evolve,  and our

col lect ive  understanding of  the sc ience of  learning deepens.

This  f i rst  edit ion captures  our  pedagogical  approach to  teaching and learning
at  OLGC.  As  we cont inue our  profess ional  learning journey,  we wi l l  expand this

playbook to  further  art iculate  how we meet  the needs of  a l l  s tudents  and
strengthen our  approaches  to  leadership,  profess ional  growth and feedback.
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A n  i n s t r u c t i o n a l  p l a y b o o k  p r o v i d e s  a  f ra m e w o r k  t h a t  e n h a n ce s  t e a c h i n g
e f f e c t i v e n e s s  a n d  f o s t e r s  a  c u l t u r e  o f  co n t i n u o u s  l e a r n i n g  w i t h i n  a  s c h o o l.

C o n s i s t e n c y  a n d  C l a r i t y  i n  I n s t r u c t i o n    

A n  i n s t r u c t i o n a l  p l a y b o o k  o u t l i n e s  s h a r e d  s t ra t e g i e s ,  p r o ce d u r e s,  a n d  p e d a g o g i ca l
p ra c t i c e s  f o r  a l l  t e a c h e r s .  T h i s  c o n s i s t e n c y :  

Ensures  a l ignment  with curr iculum goals  and school  standards,  reducing
var iabi l i t y  in  student  learning exper iences.  
Promotes  c lear  communicat ion through a  shared language and expec tat ions
among staf f  (Fisher  & Frey,  2014) .  

P r o f e s s i o n a l  D e ve l o p m e n t  a n d  Te a c h e r  S u p p o r t  
 
A  p l a y b o o k  s e r v e s  a s  b o t h  a  t ra i n i n g  t o o l  a n d  a  r e f e r e n ce :  

Ongoing learning:  I t  suppor ts  evidence -based prac t ices  (e.g. ,  Gradual  Release of
Responsibi l i t y :  “ I  Do,  We Do,  You Do”)  to  scaf fold  learning ef fec t ively  (Fisher  &
Frey,  2014) .  
Coaching resource:  Coaches  use i t  to  t ranslate  research into prac t ice,  deepening
their  own exper t ise  and suppor t ing teachers  in  implementat ion (K night ,
Hoffman,  Harr is ,  &  Thomas,  2021) .  
Empowerment :  C lear  yet  f lex ible  guidel ines  bui ld  teacher  conf idence and enable
innovat ion within  a  coherent  f ramework (K night ,  2021) .  

E n h a n ce d  S t u d e n t  E n g a g e m e n t  a n d  Le a r n i n g  O u t co m e s   

I n c o r p o ra t i n g  h i g h - i m p a c t  i n s t r u c t i o n a l  s t ra t e g i e s  l e a d s  t o  b e t t e r  s t u d e n t  r e s u l t s :  

Struc tured environments  help students  focus  and reduce cognit ive  load,
improving engagement  and concentrat ion (Hatt ie,  2009) .  
Scaf folded learning over  t ime bui lds  student  independence and deeper  master y
(Fisher  & Frey,  2014) .  



6

Fa c i l i t a t e s  D a t a - I n f o r m e d  D e c i s i o n  M a k i n g   

A playbook can include formative assessment  and feedback protocols :  

Consistent  assessment :  Helps  gather  re l iable  data  on student  learning.  
Data- dr iven ref inement :  I nstruc t ion is  improved through ongoing feedback
loops (Hatt ie,  2009;  K raf t ,  B lazar,  &  Hogan,  2018) .  

E n co u ra g e s  C o l l a b o ra t i o n  a n d  S h a r e d  B e s t  P ra c t i ce s   

The development  process  promotes  col lec t ive  ownership:  

Shared investment :  Teachers  involved in  creat ion feel  responsible  for  the
outcomes.  
Col lec t ive  wisdom:  Tapping into facult y  exper t ise  enr iches  the playbook
with diverse,  c lassroom-proven strategies  (Fisher  & Frey,  2014;  K night  et
a l . ,  2021) .  

Fisher, D., & Frey, N. (2014). Better learning through structured teaching: A framework for the gradual release of
responsibility (2nd ed.). ASCD. 

Knight, J., Hoffman, A., Harris, M., & Thomas, S. (2021). The instructional playbook: The missing link for translating
research into practice. Corwin. 

Kraft, M. A., Blazar, D., & Hogan, D. (2018). Review of Educational Research, 88 

Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. Routledge. 



Cognitive Load 

That  a l l  s tudents  learn best  when teaching is  des igned with an understanding of  how the
mind processes  and stores  information.  Cognit ive  Load Theor y  (CLT )  provides  a  c lear
f ramework for  recognis ing the l imits  of  work ing memor y and the condit ions  that  enable
learning to  be t ransferred into long-term memor y (Swel ler,  1988;  Swel ler,  Ayres,  &
K alyuga,  2011) .  

We bel ieve that :  

I ntr ins ic  load,  the inherent  complexit y  of  content ,  should be careful ly  managed by
sequencing learning f rom s imple  to  complex and bui lding on pr ior  k nowledge (Swel ler
et  a l . ,  2011) .  
Ex traneous load,  created by distrac t ions  or  poor ly  des igned instruc t ion,  must  be
minimised by present ing information c lear ly,  avoiding redundanc y,  and reducing spl i t
attent ion (Chandler  &  Swel ler,  1991) .  
Germane load,  the mental  ef for t  that  contr ibutes  to  schema bui lding,  should be
fostered through strategies  such as  worked examples,  scaf folding,  and oppor tunit ies
for  prac t ice  and ref lec t ion (Paas,  Renk l ,  &  Swel ler,  2003) .  
These pr inciples  have c lear  impl icat ions  for  teaching.  Learning should be presented in
struc tured,  manageable  steps ;  v isual  and verbal  information should be integrated;  and
instruc t ion must  be adapted to  learner  exper t ise,  recognis ing that  novices  and
advanced students  require  di f ferent  approaches  (Mayer  & Moreno,  2003;  K alyuga et
al . ,  2003) .  

7
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Curriculum and Lesson Design
Sequence f rom s imple  to  complex
Act ivate  pr ior  knowledge
Chunk learning

Instructional  Practices
Model  thinking a loud
Gradual  re lease of  responsibi l i ty  model
Minimise  spl i t  attent ion
Reduce distract ions

Classroom Environment
Streamline v isual  spaces
Routines  for  focus
Thought  out  c lassroom furniture  and seat ing plans

Assessment and Feedback
Low-stakes  pract ice
Provide worked examples
Encourage ref lect ion

Teacher  Professional  Learning
Science of  Learning profess ional  development
Lesson studies  and peer  observat ions
Shared language

Chandler, P., & Sweller, J. (1991). Cognition and Instruction, 8

Kalyuga, S., Ayres, P., Chandler, P., & Sweller, J. (2003). Cognition and Instruction, 8

Mayer, R. E., & Moreno, R. (2003).  Educational Psychologist, 38

Paas, F., Renkl, A., & Sweller, J. (2003).  Educational Psychologist, 38

Sweller, J. (1988). Cognitive Science, 12

Sweller, J., Ayres, P., & Kalyuga, S. (2011). Cognitive load theory. Springer.



Explicit Instruction 

High-performing teachers  des ign lessons that  begin with teacher-guided instruct ion and
gradual ly  shi f t  responsibi l i ty  onto the learner .  Teachers  fu l ly  expla in  the concepts  and
ski l l s  s tudents  are  required to  learn,  ensur ing the knowledge is  expl ic i t ly  presented and
taught  (Rosenshine,  2012) .  Each step is  model led and broken down into smal ler  learning
outcomes,  so  students  c lear ly  see what  is  expected of  them (Rosenshine,  2012) .
Furthermore,  teachers  employ think-aloud strategies  to  demonstrate  approaches  to
solv ing problems,  of fer ing ins ight  into expert  thinking processes  (Rosenshine &
Sherr ington,  2020;  F isher  & Frey ,  2008) .  

9
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A consistent  learning sequence based on expl ic i t  instruct ion.  Lessons begin with
clear  model l ing,  guided pract ice  supports  understanding,  and independent  tasks
consol idate  learning.  Through regular  profess ional  d ia logue and observat ion,  staf f
cont inual ly  ref ine how they expla in ,  model ,  and check for  understanding to
maximise  student  success .

Fisher, D., & Frey, N. (2008). Better learning through structured teaching: A framework for the gradual release of
responsibility. Association for Supervision and Curriculum Development (ASCD).

Rosenshine, B. (2012). American Educator, 36

Rosenshine, B., & Sherrington, T. (2020). Rosenshine’s principles in action. John Catt Educational.



Student Attention and Classroom Design 

A key pr inciple  of  Cognit ive  Load Theor y  is  the dist inc t ion bet ween the three t ypes  of
cognit ive  load:  intr ins ic ,  ex traneous and germane.   I ntr ins ic  load re lates  to  the inherent
complexit y  of  the mater ia l ,  ex traneous load refers  to  how information is  presented,  and
germane load concerns  the cognit ive  resources  devoted to  schema construc t ion (Swel ler,
van M err iënboer,  &  Paas,  2019) .  O f  these,  ex traneous load is  the most  sensit ive  to
instruc t ional  des ign and environmental  condit ions,  inc luding v isual  and auditor y
distrac t ions  in  the c lassroom.  

 

Attent ion,  def ined as  the selec t ive  a l locat ion of  process ing resources  (Anderson,  2010) ,
plays  a  cr i t ica l  ro le  in  managing cognit ive  load.  Recent  studies  have examined how
distrac t ions,  both v isual  and socia l ,  can increase ex traneous cognit ive  load,  thereby
reducing capacit y  for  learning.  (Mayer  and Fiorel la  ,  2022;  Skulmowsk i  and Rey,  2020)  .  

 

The physical  layout  and decorat ion of  c lassrooms are  increas ingly  recognised as
mediators  of  attent ion and cognit ive  load (Fisher,  Godwin & Seltman,  2014) .  Addit ional ly,
the seat ing arrangements  in  a  c lassroom play  a  pivotal  ro le  in  student  engagement  and
on-task  behaviour,  especia l ly  dur ing direc t  instruc t ion (Fernandes,  Huanh & R inaldo,
2011;  Zang et  a l . ,  2022) .  

11
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Classroom environments  should be purposeful ly  des igned to  minimise  extraneous
cognit ive  load.  This  involves  reducing v isual  c lutter ,  employing f lex ible  seat ing
arrangements  a l igned with learning goals ,  and us ing instruct ional  cues  to  guide
student  attent ion.  Important ly ,  teachers  should understand how classroom design
interacts  with  the pr inciples  of  Cognit ive  Load Theory  (CLT)  to  support  more
effect ive  teaching and learning.  

  

Key implementat ions  include,  but  are  not  l imited to :  

Arranging student  desks  in  rows or  a  horseshoe conf igurat ion to  support
v is ibi l i ty  and focus  dur ing instruct ion.  
Ass igning designated “turn and ta lk”  partners ,  e i ther  in  pairs  or  in  quadrant-
based formats  such as  the “pair  square”  (see image below (Swain,  2022))  
Posi t ioning group anchor  charts  by  subject  in  locat ions  away f rom the expl ic i t
teaching area;  so  that  access ing the "thi rd  teacher"  becomes a  natural  part  of
independent  learning without  becoming a  distract ion dur ing direct  instruct ion.  
P lac ing decorat ive  e lements  such as  bi r thday charts  and administrat ive  displays
away f rom the expl ic i t  teaching zone.  
Being mindful  of  the volume and re levance of  v isual  st imul i  d isplayed
throughout  the c lassroom.  

Anderson, J. R. (2010). Cognitive psychology and its implications (7th ed.). Worth Publishers

Fernandes, A. C., Huang, J., & Rinaldo, V. J. (2011). International Journal of Teaching and Learning in
Higher Education, 23

Fisher, A. V., Godwin, K. E., & Seltman, H. (2014). Psychological Science, 25

Mayer, R. E., & Fiorella, L. (2022). Learning as a generative activity: Eight learning strategies that promote
understanding (2nd ed.). Cambridge University Press.
Skulmowski, A., & Rey, G. D. (2020). Computers & Education, 148

Swain, K. (2022). Primary Education Review, 48

Sweller, J., van Merriënboer, J. J. G., & Paas, F. (2019). Educational Psychology Review, 31

Zang, Y., Lu, Z., Xie, J., & He, W. (2022). Frontiers in Psychology, 13



Gradual Release of Respsonsibility Model
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Students  learn most  ef fec t ively  when teaching moves f rom expl ic i t  instruc t ion to
guided prac t ice  and then to  independent  appl icat ion.  The Gradual  Release of
Responsibi l i t y  (GRR)  model  suppor ts  this  process,  a l lowing teachers  to  model  and
scaffold  learning,  gradual ly  t ransferr ing responsibi l i t y  to  students  as  they develop
conf idence,  sk i l l s ,  and understanding.  By  us ing this  approach,  we foster
independence,  cr i t ica l  th ink ing,  and l i fe long learning in  ever y  student  (Pearson &
G al lagher,  1983;  Fisher  & Frey,  2013) .

Our  school  wide pedagogy of  ef fec t ive  teaching model  i s  based on 

Expl ic i t  instruc t ion and high impac t  teaching strategies  
Dair y  reviews and retr ieval  prac t ice  
Qual i t y  feedback to  and f rom students  
Data  informed decis ions   

A  teaching block is  expec ted to  fo l low the struc ture  

A t  O LG C  we  b e l i e ve  . . . .  
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Daily review/retrieval 

Review previously leaned skills and knowledge 
Fast paced, well planned 
Spaced and interleaved retrieval practices 
Revise previously taught material 
Is not a lesson or a warmup to the lesson 

Introduction 

Introduce the skill, strategy or concept 
Outline lesson learning intention 
Present success criteria 
Activate prior knowledge 

I do 

Teacher modelling 
Present new material in small steps using clear, consistent & concise
language 
Model the steps and procedures (thinking aloud) 
Provide examples and non-examples 

We do 

Collaborative, guided practice 
Guide students as they practice, require high frequency responses
and check for understanding regularly  
Provide timely and explicit feedback, cues and prompts 
Students practice until they are fluent to ensure high rates of
success 
If students are not achieving fluency, return to ‘I do’ and re-teach 

You do 

Independent work 
Individual work at point of need 
Teacher circulates the room and monitors or engages in small group
teaching 
Students continue to practice until skills are automatic 
Check and corrects students work 

Review 
Closure, review 

As a class review the key concepts and consolidate understandings 
Check learning intention was me 

Note: Whilst this is the expected lesson structure, not all lessons will smoothly follow the ‘I do, We
do, You do’, structure and you may move through the ‘I do’ and ‘We do’ multiple times before
completing the ‘You do’. It is important that students are achieving success before completing
independent practice. 



Daily Review / Retrieval 

Retr ieval  prac t ice  at  the star t  of  a  lesson is  a  shor t  and sharp ac t iv i t y,  t ypical ly  last ing no
more than 5–10 minutes.  I t  i s  not  a  teaching oppor tunit y  nor  a  t ime to  introduce new
information;  rather,  i t  focuses  on retr ieving a l ready acquired k nowledge and revis ing
previously  taught  concepts.  This  process  helps  consol idate  learning,  encode information
into long-term memor y,  and check for  student  understanding (Agar wal ,  Bain ,  &
Chamber la in ,  2021) .  Retr ieval  can be spaced over  t ime and struc tured us ing inter leaved
or  blocked approaches,  both of  which are  wel l -suppor ted by cognit ive  sc ience research
(Pan,  2021;  Rohrer,  2012;  Zaromb & Roediger,  2023) .  Spaced retr ieval ,  in  par t icular,
st rengthens memor y by promoting long-term retent ion through repeated exposure across
inter vals  (Austra l ian Educat ion Research Organisat ion,  2022) .  I nter leaving di f ferent  topics
dur ing retr ieval  has  a lso  been shown to enhance problem-solv ing and appl icat ion of
k nowledge (Rohrer,  2012) .  Ult imately,  retr ieval  prac t ice  ser ves  to  inform teaching by
highl ight ing areas  that  may need c lar i f icat ion or  re inforcement  (Educat ion Endowment
Foundat ion,  n .d. ) .  

15
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A range of  st rategies  to  support  ef fect ive  retr ieval  pract ice  that  act ively  engages
al l  learners  and creates  a  psychological ly  safe  c lassroom environment .  Tools  such
as  whiteboards  and s l ide decks  a l low students  to  v is ibly  demonstrate  their
understanding,  whi le  the use of  gestures  and choral  responses  fosters  part ic ipat ion
and energy.  We incorporate  a  mix  of  quest ion sty les ,  both fami l iar  and var ied,  to
reinforce learning and increase automatic i ty  in  var ied contexts .  Students  are
expected to  ful ly  part ic ipate ,  responding act ively  and conf ident ly  in  a  sett ing
where mistakes  are  v iewed as  part  of  the learning process .  Teachers  remain present
and animated,  observing student  responses  in  real - t ime to  gauge understanding
and adjust  instruct ion accordingly .  This  approach not  only  enhances  memory
retent ion but  a lso  bui lds  a  support ive  c lassroom culture  where every  learner  feels
safe  to  engage and contr ibute .  

Agarwal, P. K., Bain, P. M., & Chamberlain, R. W. (2021). Powerful teaching: Unleash the science of learning.
Jossey-Bass.

Australian Education Research Organisation. (2022). Spaced practice: Applying the science of learning in the
classroom. Australian Education Research Organisation

Education Endowment Foundation. (n.d.). Improving learning through retrieval practice.

Pan, S. C. (2021). Policy Insights from the Behavioral and Brain Sciences, 8

Rohrer, D. (2012). Educational Psychology Review, 24

Zaromb, F. M., & Roediger, H. L. (2023).  Memory, 31



Intellectual Preparation 

I ntel lec tual  preparat ion is  a  del iberate  process  that  enables  teachers  to  engage deeply
with instruc t ional  mater ia ls ,  ref ine their  understanding of  content ,  and ant ic ipate
student  needs.  This  guide out l ines  the key components  of  intel lec tual  preparat ion,
highl ights  i ts  benef i ts ,  and provides  suppor t ing research to  strengthen teaching
prac t ices.  

I ntel lec tual  preparat ion involves  more than lesson planning.  I t  i s  a  st rategic  process
that  inc ludes  immers ing onesel f  in  the subjec t  matter,  ident i fy ing learning goals ,
ant ic ipat ing student  quest ions  and misconcept ions,  and designing instruc t ional
strategies  that  promote ef fec t ive  learning (Kentuck y Depar tment  of  Educat ion,  n .d. ) .  

Key Comp onents  

1. Content  M aster y :  Teachers  should develop a  thorough understanding of  the
mater ia l  they teach.  M aster y  of  content  a l lows educators  to  communicate  concepts
c lear ly  and respond to  diverse  student  quest ions  with conf idence (Fisher  & Frey,
2021) .  

2 . Ant ic ipat ing Student  Responses :  Ef fec t ive  teachers  ant ic ipate  common
misconcept ions  and prepare responses  to  potent ia l  quest ions.  This  fores ight
enables  proac t ive  adjustments  dur ing instruc t ion (Lemov,  2021) .  

3 . Strategic  Planning:  Educators  create  lesson plans  that  inc lude c lear  objec t ives,
di f ferent iated instruc t ion,  formative  assessments,  and oppor tunit ies  for  student
engagement  and feedback (Swel ler,  Ayres,  &  K alyuga,  2011) .  

4 . Col laborat ive  Ref lec t ion:  Work ing with col leagues  to  review and ref ine instruc t ional
plans  fosters  cont inuous profess ional  growth and improves  lesson ef fec t iveness
(Dar l ing-Hammond et  a l . ,  2017) .  

B enefits  of  I ntel lec tual  Preparation 

Enhanced Student  Engagement :  Lessons that  are  thoughtful ly  prepared capture
students '  interest  and fac i l i tate  ac t ive  learning (Fishtank Learning,  n .d. ) .  
I mproved Learning Outcomes:  Ant ic ipat ing needs and scaf folding instruc t ion leads
to deeper  student  understanding and k nowledge retent ion.  
Profess ional  Growth:  I ntel lec tual  preparat ion cult ivates  ref lec t ive  prac t ice  and
encourages  ongoing learning and development  among teachers. 17

A t  O LG C  we  b e l i e ve  . . . .  
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Teachers are allocated four hours of structured planning time each week (pro rata for part-time
staff ) to plan collaboratively within their year levels. A portion of this time is dedicated to facilitated
planning with members of the leadership team, allowing for rich dialogue and professional
discourse about lessons and units. These sessions support teachers in designing high-quality,
engaging units that are responsive to their students’ needs. 
  

During planning, teachers focus on deepening their understanding of the content, anticipating
potential misconceptions, and preparing for common student questions. Planning documentation
includes sections for reflection on completed units and adjustments made to improve curriculum
access for all learners. 
  

Slide decks developed by the OCHRE Education Resources are used as a foundation for lesson
design. When using these slide decks and resources teachers will copy or download these decks
and adapt them to suit their classroom context. Adaptations may include hiding or deleting slides,
rearranging content, or modifying information to better align with their students’ needs. 
  
To demonstrate intellectual preparation and prior engagement with the learning materials,
teachers are expected to record notes in the presenter notes section of any slide that has been
adapted. These notes serve as evidence of thoughtful planning and purposeful use of the OCHRE
slide decks. 

Darling-Hammond, L., Hyler, M. E., Gardner, M., & Espinoza, D. (2017). Effective teacher professional development.
Learning Policy Institute

Fisher, D., & Frey, N. (2021). Better learning through structured teaching: A framework for the gradual release of
responsibility (3rd ed.). Association for Supervision and Curriculum Development

Fishtank Learning. (n.d.). Intellectual preparation protocol.

Kentucky Department of Education. (n.d.). Intellectual preparation for teachers: Guidance and resources.

Lemov, D. (2021). Teach like a champion 3.0: 63 techniques that put students on the path to college. Jossey-Bass.

Sweller, J., Ayres, P., & Kalyuga, S. (2011). Cognitive load theory. Springer.



Religious Education

That  Rel igious  Educat ion is  centra l  to  our  ident i t y  as  a  Cathol ic  school  and underpins
the hol ist ic  development  of  ever y  chi ld.  Based in  the Gospel  of  Jesus  Chr ist ,  our
teaching invites  students  to  encounter  God’s  love,  grow in  fa i th ,  and l ive  as  witnesses
of  the Good News in  their  dai ly  l ives  (Cathol ic  B ishops of  Austra l ia ,  2005;  MACS,  n .d. -a) .  
 
We bel ieve that  Rel igious  Educat ion should nur ture  deep understanding of  Scr ipture,
Tradit ion,  and the Cathol ic  fa i th ,  whi le  encouraging students  to  ref lec t ,  quest ion,  and
respond in  ways  that  shape both their  hear ts  and minds.  I nformed by Cathol ic  Socia l
Teaching,  we help students  recognise  their  d ignit y  and the dignit y  of  others,  commit  to
just ice  and peace,  and ac t  with  compassion and ser vice  in  their  local  and global
communit ies  (Pont i f ica l  Counci l  for  Just ice  and Peace,  2004;  MACS,  2022) .  
 
Through prayer,  l i turgy,  engagement  with the Sacraments,  and struc tured Rel igious
Educat ion programs a l igned with MACS curr iculum guidance,  students  are  formed as
disc iples  who are  inspired to  br ing the Gospel  into ac t ion (Austra l ian Cathol ic  B ishops
Conference,  2019;  MACS,  n .d. -b) .  At  OLGC,  Rel igious  Educat ion is  not  only  a  subjec t  to
be learned but  a  l i fe  to  be l ived in  fa i th ,  hope,  and love.  
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Opportunit ies  for  students  to  encounter  God’s  love,  grow in  fa i th ,  and l ive  as
witnesses  of  the Good News in  their  dai ly  l ives .  Each Wednesday morning,  the whole
school  attends Mass ,  and we celebrate  school  events  through a  Cathol ic  lens ,
ensur ing that  the values  of  Scr ipture  and Tradit ion are  ref lected in  our  community .

Al l  assembl ies  begin with a  presentat ion of  the Gospel ,  helping students  connect
Scr ipture  to  their  everyday act ions  and interact ions .  Our  structured Rel ig ious
Educat ion programs,  a l igned with MACS curr iculum guidance,  support  students  to
develop a  deep understanding of  Cathol ic  fa i th ,  Scr ipture ,  and Tradit ion,  whi le
encouraging ref lect ion,  quest ioning,  and response.  Through prayer ,  l i turgy,
engagement  with the Sacraments ,  and expl ic i t  teaching of  Cathol ic  Socia l  Teaching,
students  are  guided to  recognise  the dignity  of  se l f  and others ,  commit  to  just ice
and peace,  and act  with  compassion and service  in  their  local  and global
communit ies .

Australian Catholic Bishops Conference. (2019). Horizons of hope: Vision for Catholic education in Australia.
Australian Catholic Bishops Conference.

Catholic Bishops of Australia. (2005). To live in Christ Jesus: Principles for Catholic religious education in schools.
Catholic Education Commission of Victoria.

Melbourne Archdiocese Catholic Schools. (n.d.-a). Religious Education.

Melbourne Archdiocese Catholic Schools. (n.d.-b). Accreditation to teach and to teach

Pontifical Council for Justice and Peace. (2004). Compendium of the social doctrine of the Church. Libreria Editrice
Vaticana. 
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Strong ear ly  l i terac y  foundat ions  are  bui l t  through systematic,  expl ic i t ,  and
purposeful  teaching of  reading,  wr i t ing,  and language.  At  OLGC,  this  i s
enac ted through the implementat ion of  a  systematic  synthet ic  phonics  (SSP)
approach that  i s  del ivered with high f idel i t y,  dai ly  expl ic i t  instruc t ion,  and
embedded oppor tunit ies  for  cumulat ive  prac t ice.  This  program is  enac ted
alongside mult isensor y  struc tured language (MSL)  prac t ices  and The Writ ing
Revolut ion ( T WR)  f ramework to  ensure a l l  s tudents  develop the essent ia l
components  of  ear ly  l i terac y.

 We bel ieve that :  
Systematic  and expl ic i t  phonics  instruc t ion,  introduced in  a  del iberate
progress ion f rom s imple  to  complex,  i s  essent ia l  to  developing accurate
decoding and encoding.  Ex tensive evidence conf i rms that  systematic  and
expl ic i t  phonics  s igni f icant ly  improves  word reading,  spel l ing,  and
comprehension (Ehr i ,  2022;  Johnston & Watson,  2005;  Nat ional  Reading
Panel ,  2000) .  The L i t t le  Learners  Love L i terac y  sequence is  del ivered with
high f idel i t y  to  ensure consistenc y and strong foundat ions  across
c lassrooms.
Decodable  tex ts  a l igned with taught  grapheme –phoneme correspondences
provide struc tured oppor tunit ies  for  chi ldren to  apply  learning in
connec ted tex t ,  s t rengthening accurac y,  f luenc y,  and or thographic
mapping (Cheatham & Al lor,  2012;  Mesmer,  2010) .  These tex ts  are  used
consistent ly  to  suppor t  ear ly  reading development  and consol idate  phonics
k nowledge.
Dai ly  review and cumulat ive  prac t ice  strengthen retr ieval ,  suppor t
automatic i t y,  and embed k nowledge into long-term memor y,  reducing
cognit ive  load for  young learners  (Sherr ington,  2019) .
Mult isensor y  Struc tured Language (MSL)  strategies,  inc luding v isual ,
auditor y,  k inesthet ic  and tac t i le  modal i t ies,  are  used in  conjunc t ion with
direc t  and expl ic i t  instruc t ion,  not  as  a  replacement.  These approaches
enhance phonemic  awareness,  decoding,  spel l ing and engagement,
par t icular ly  for  learners  who benef i t  f rom addit ional  sensor y  pathways
(Birsh & Carreker,  2018) .
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Expl ic i t  sentence - level  wr i t ing instruc t ion,  guided by The Writ ing
Revolut ion pr inciples,  ensures  students  develop c lear  and coherent  wr i t ten
communicat ion.  Wr it ing is  taught  through expl ic i t  instruc t ion in  sentence
construc t ion,  vocabular y,  grammar and tex t  st ruc ture  embedded within
authent ic  content  learning (Hochman & Wexler,  2017) .
H igh-f idel i t y  implementat ion and instruc t ional  consistenc y across
classrooms ensure a l l  learners  receive strong,  equitable  foundat ional
l i terac y  instruc t ion.  Evidence shows that  when systematic  teaching and
MSL techniques  are  del ivered a longside expl ic i t  instruc t ion,  l i terac y
outcomes improve and the need for  inter vent ion is  reduced (Cast les  et  a l . ,
2018;  Johnston & Watson,  2005) .
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A structured,  evidence-based approach to  the teaching of  reading,  spel l ing,  and
writ ing,  grounded in  systematic  synthet ic  phonics ,  expl ic i t  instruct ion,  and
mult isensory  structured language pr inciples .

We teach the L i t t le  Learners  Love L i teracy  (LLLL)  program from Foundat ion,
providing dai ly ,  expl ic i t  instruct ion in  grapheme–phoneme correspondences ,
blending and segmenting,  and spel l ing patterns .  The program is  del ivered
sequentia l ly  and with high f idel i ty ,  ensur ing each new concept  bui lds  on pr ior
knowledge and that  students  develop automatic  decoding and encoding sk i l l s .

To support  the t ransfer  of  phonics  knowledge into meaningful  reading,  students
engage with decodable  texts  a l igned direct ly  with  the taught  sequence.  This
approach provides  students  with immediate  opportunit ies  to  pract ise  and
consol idate  their  learning,  bui ld ing f luency,  conf idence,  and comprehension.  Dai ly
cumulat ive  review and pract ice  further  support  retent ion and automatic i ty .

Our  l i teracy  program also includes  novel  studies  and r ich wr i t ing exper iences  based
on high-qual i ty  picture  story  books .  These lessons extend vocabulary ,  s t rengthen
sentence and paragraph writ ing,  and deepen students ’  understanding of  text
structures  and author ’s  craft .  Sentence- level  instruct ion,  informed by The Writ ing
Revolut ion approach,  ensures  expl ic i t  teaching of  grammar,  vocabulary ,  and writ ten
cohesion.

Each day,  students  part ic ipate  in  a  two-hour  l i teracy  block that  integrates  reading,
spel l ing,  and writ ing instruct ion.  Lessons are  careful ly  sequenced to  include phonics
and spel l ing instruct ion,  guided and independent  reading,  and expl ic i t  teaching of
writ ing convent ions .  Mult isensory  Structured Language techniques  — including
visual ,  auditory ,  k inesthet ic  and tact i le  exper iences  — are  embedded alongside
direct  instruct ion to  strengthen phonemic  awareness ,  spel l ing,  and memory.

We maintain  high-f idel i ty  implementat ion,  ongoing assessment ,  and consistent
instruct ional  rout ines  across  c lassrooms to  ensure every  student  receives  strong,
equitable  foundat ional  l i teracy  instruct ion.

Birsh, J. R., & Carreker, S. (2018). Multisensory teaching of basic language skills (4th ed.). Paul H. Brookes
Publishing.
Castles, A., Rastle, K., & Nation, K. (2018). Psychological Science in the Public Interest, 19

Cheatham, J. P., & Allor, J. H. (2012). Reading and Writing, 25
Ehri, L. C. (2022). Scientific Studies of Reading, 26
Johnston, R. S., & Watson, J. E. (2005). The effects of synthetic phonics teaching on reading and spelling
attainment: A seven year longitudinal study. Scottish Executive Education Department.
Mesmer, H. A. E. (2010).  Reading & Writing Quarterly, 26

National Reading Panel. (2000) National Institute of Child Health and Human Development

Sherrington, T. (2019). Rosenshine’s principles in action. John Catt Educational.
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That  teaching l i terac y  through shared novel  studies  is  a  power ful  way to  integrate
reading,  spel l ing,  vocabular y,  grammar,  and wr it ing in  meaningful  and connec ted
ways.  We implement  this  approach a longside expl ic i t  sentence -  and tex t- level
instruc t ion,  ensur ing that  wr i t ing is  taught  del iberately  and systematical ly  through
struc tured prac t ice  embedded in  content  learning.

 We bel ieve that :  
Dai ly  Review of  previously  taught  content  is  essent ia l  to  strengthen memor y,
consol idate  learning,  and suppor t  long-term transfer.  Research highl ights  that
consistent  retr ieval  and cumulat ive  prac t ice  s igni f icant ly  improve retent ion and
l i terac y  outcomes (Graham and Heber t ,  2011) .  Each day begins  with purposeful
review ac t iv i t ies  that  re inforce vocabular y,  spel l ing patterns,  grammar,  and wr it ing
strategies  through shor t ,  focused tasks  a l igned with our  novel  study and wr it ing
instruc t ion.
Vocabular y  and spel l ing are  best  developed when teachers  expl ic i t ly  introduce and
revis i t  h igh-ut i l i t y  words  f rom the tex t .  This  inc ludes  expl ic i t  teaching of  the
contex tual ised use of  pref ixes,  suf f ixes,  and morphology,  with  spel l ing re inforced
through cumulat ive  prac t ice,  retr ieval ,  and purposeful  appl icat ion in  wr i t ing.
Approaches  grounded in  morphological  awareness  suppor t  both spel l ing accurac y
and vocabular y  development  (Heber t  et  a l . ,  2018) .  Students  engage in  sentence -
bui lding and contex tual ised wr i t ing tasks  to  deepen word understanding and
usage,
Grammar and sentence - level  wr i t ing should be taught  expl ic i t ly  and prac t ised in
contex t ,  us ing mentor  sentences  f rom the novel  study and struc tured wr it ing
ac t iv i t ies  such as  sentence expansion,  sentence combining,  and note -to -sentence
rout ines.  Ev idence suggests  that  contex tual ised grammar instruc t ion and
struc tured sentence - combining approaches  s igni f icant ly  improve wr i t ing f luenc y
and control  (M yhi l l  et  a l . ,  2013;  Saddler  and Graham,  2005) .  We ensure students
master  sentence - level  sk i l l s  before  apply ing them to ex tended wr it ing.
Tex t- level  wr i t ing is  st rengthened when students  wr i te  f requently  about  what  they
read,  us ing c lear  st ruc tures  and expl ic i t  scaf folds  for  summaries,  analyt ica l
paragraphs,  and ex tended essays.  Struc tured approaches  ensure students  can plan,
organise,  draf t ,  and revise  ef fec t ively,  improving both wr i t ing and reading
comprehension (Graham and Heber t ,  2011) .  Wr it ing tasks  are  del iberately
connec ted to  the novel  to  bui ld  deeper  comprehension,  academic  language,  and
k nowledge.
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A systematic  approach to  l i teracy  through shared novel  studies ,  des igned to
integrate  reading,  spel l ing,  vocabulary ,  grammar,  and writ ing in  meaningful ,
connected ways .  Our  program fol lows the OCHRE suggested reading spine and is
sequenced to  bui ld  background knowledge,  academic  vocabulary ,  and cumulat ive
understanding over  t ime.  Texts  are  intent ional ly  se lected so students  bui ld  on pr ior
knowledge whi le  engaging deeply  with r ich,  h igh-qual i ty  l i terature .

Through these novel  studies ,  s tudents  are  expl ic i t ly  taught  key vocabulary ,
including word etymology,  and develop word-bui lding sk i l l s  through systematic
study of  pref ixes ,  suf f ixes ,  and base words .  Dai ly  review rout ines ,  inc luding spaced
retr ieval  and inter leaving,  re inforce vocabulary ,  spel l ing patterns ,  grammar,  and
writ ing strategies ,  s t rengthening memory and support ing long-term learning.

Students  focus  on sentence- level  wr i t ing.  Mentor  sentences  f rom the text  and
structured sentence-combining and sentence-expanding act iv i t ies  help students
craft  precise ,  grammatical ly  accurate ,  and var ied sentences .  Mastery  at  the sentence
level  i s  fo l lowed by structured paragraph and text- level  wr i t ing tasks  in  which
students  plan,  draft ,  and revise  summaries ,  analyses ,  and extended responses .
Writ ing is  expl ic i t ly  taught  and c losely  t ied to  reading,  enabl ing students  to  apply
new vocabulary ,  spel l ing knowledge,  and grammar structures  in  purposeful ,
authent ic  contexts .

Teachers  del iver  instruct ion with high f idel i ty  to  evidence-al igned pract ices  and
ensure learning bui lds  cumulat ively  through expl ic i t  model l ing,  guided pract ice ,
and independent  appl icat ion.  This  integrated approach ensures  that  l i teracy
development  is  systematic ,  contextual ised,  and grounded in  research,  support ing
every  learner  to  grow in  conf idence,  accuracy ,  and f luency.

Graham, S., & Hebert, M. (2011). Writing to read: Evidence for how writing can improve reading. Alliance for
Excellent Education. 

Hebert, M., Bohaty, J. J., Nelson, J. R., & Brown, J. (2018).  Journal of Educational Psychology, 110

Myhill, D., Jones, S., Lines, H., & Watson, A. (2013). Literacy, 47

Saddler, B., & Graham, S. (2005). Journal of Educational Psychology, 97
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That  a l l  s tudents  are  ent i t led to  learn mathematics  through approaches
grounded in  the sc ience of  learning and suppor ted by high- qual i t y  evidence.
Research demonstrates  that  work ing memor y is  l imited,  and therefore
mathematical  concepts  are  best  taught  through expl ic i t ,  wel l -struc tured
instruc t ion in  smal l  s teps,  suppor ted by worked examples,  guided prac t ice,
and oppor tunit ies  for  independent  appl icat ion (Swel ler,  van Merr iënboer,  &
Paas,  2019) .  We bel ieve that  learning is  consol idated when students  are
provided with regular  oppor tunit ies  to  revis i t  and retr ieve pr ior  k nowledge
through cumulat ive  review,  spaced prac t ice,  and formative assessment
(Agar wal  &  Bain ,  2019) .  
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A coherent ,  knowledge-r ich curr iculum that  bui lds  conceptual  understanding and
mathematical  f luency over  t ime (Ochre Educat ion,  2022) .  Our  approach is  informed
by research showing that  expl ic i t  instruct ion,  responsive feedback,  and structured
pract ice  are  among the highest- impact  teaching strategies  for  improving student
outcomes (Rosenshine,  2012;  Austra l ian Educat ion Research Organisat ion [AERO] ,
2022) .  Staf f  fo l low the year ly  overview and scope and sequence of  lessons  out l ined
in the OCHRE resources . ,  ensur ing mult iple  opportunit ies  for  students  to  engage
with mathematical  concepts  across  each year .  

Agarwal, P. K., & Bain, P. M. (2019). Powerful teaching: Unleash the science of learning. Jossey-Bass. 

Sweller, J., van Merriënboer, J. J. G., & Paas, F. (2019). Cognitive architecture and instructional design: 20 years
later. Educational Psychology Review, 31

Ochre Education. (2022). Curriculum principles

Rosenshine, B. (2012). American Educator, 36

Australian Education Research Organisation. (2022). Explicit instruction practice guide.



Symbols for Learning and Engagement

Whiteboard response 
All students respond to the
teacher’s question, showing their
responses at the same time. 

Pair share 
Students discuss with the person
next to them. 
 

Non-volunteers 
The teacher asks a question,
gives wait time, then calls on
individual students to respond. 

Choral response 
Students respond orally all
together. 
 

Independent work 
Students respond to a prompt in
their exercise book or booklet. 
 

Thumbs up, thumbs down 
Students indicate whether they
agree or disagree with a
statement, or whether
something is an example or non

Class discussion 
Students discuss as a class and
share ideas 
 

Show fingers 
Students indicate using their
fingers which is the correct
answer. Ideal for multiple choice

Concrete materials 
Teacher might choose to
illustrate this teaching point
using concrete materials. 

Spreadsheet 
Students will need access to
spreadsheet software to perform
the task on this slide. 

Calculator 
Students will need a calculator to
perform the task on this slide. 
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These icons  are  adapted f rom the OCHRE Educat ion Resources  and are  used on s l ide
decks  to  suppor t  the implementat ion of  the " I  Do,  We Do,  You Do"  instruc t ional  model .
The use of  these v isual  symbols  helps  students  c lear ly  ident i fy  and engage with each
phase of  the expl ic i t  teaching process,  suppor t ing comprehension and consistent
c lassroom rout ines  (NSW Depar tment  of  Educat ion,  2020;  Fisher  & Frey,  2014;  Hatt ie,
2009) .  



Engagement Icons
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Engagement  icons  are  expl ic i t ly  taught  and integrated into instruc t ional
teaching.  These icons  provide students  and teachers  with prompts  that  scaf fold
learning,  promote engagement  and col laborat ion,  and suppor t  the gradual
re lease of  responsibi l i t y  (Fisher  & Frey,  2014;  Shveta  M i l ler,  2022) .  As  a  result ,
students  become more ac t ively  involved in  their  learning,  responding to  lesson
content  on average once per  minute (AI  for  Teachers,  2023;  I nc lus ionED,  2020) .  

The I do phase involves the
explanation - indicates where a
teacher would be explaining and
modelling a concept. 

Moving from I do to We do involves
guided practice - moving from
teacher-led instruction to student-led
practice. 

Check for Understanding - Formative
instruction questions, posed to check
whether students have understood
and to inform next instructional
steps. 

You do - Practice - indicates places
where students will attempt
questions independently. 

At the expected level for the lesson;
all students should be able to do
these questions. 

A small increase in difficulty from the
expected level, eg larger numbers or a
more complex calculation. 

Extension - increased difficulty;
suitable for a small number of
students. 

Support - support materials, such as
additional templates or questions
with fewer steps. 
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Non Verbal

Verbal

Bell (tapped once)
Staff taps counter bell once.

Students expected to turn in silence and face the teacher.

Copying of teacher action/s
Staff begins a sequence of actions e.g. hand in the air, tapping parts of body.

Students are expected to notice and copy teacher’s actions.

Focus + clap
Staff says in a calm voice “focus”, followed by a number.

Students then respond with a clap to match the number said. 
e.g. “focus two” - students clap twice.

Bada Bing - Bada Boom
Staff says “bada bing”. 

Students respond with “bada boom”.

Waterfall
Staff says “waterfall ”.

Students respond with “shhhhhhhhh”.
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Using consistent ,  expl ic i t ly  taught  attent ion s ignals  in  c lassrooms suppor ts
students  to  focus  quick ly  when instruc t ion begins,  maximises  teaching t ime,
and promotes  equitable  access  to  learning for  a l l  s tudents  by reducing t ime
lost  to  redirec t ion.



This  Instruct ional  P laybook out l ines  the
pedagogical  approach known as  “ T h e  O L G C

W a y ” .  I t  sets  c lear  expectat ions  for  the
teaching and learning pract ices  that  guide
our  c lassrooms and ensures  consistency in

how we support  student  learning.
Grounded in  current  research and best

pract ice ,  the playbook establ ishes  shared
language,  common rout ines  and a l igned

instruct ional  approaches  across  our  school .


